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Quality of Education

* Knowledge and skills that pupils will gain at each stage through the
school’s curriculum (intent

* How the curriculum developed or adalpted by the school is taught
and assessed in order to support pupils to build their knowledge
and hoe to apply that knowledge as skills (implementation)

* The outcomes that pupils achieve as a result of the education they
have received (impact

» Curriculum
»Deep dives
»Disadvantaged pupils, including pupils with SEND
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Behaviour and Attitudes
Personal Development
Leadership and Management
Early Years
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Reflective educational conversation (Pre-inspection) Part 1

Context and challenges — how impact on school and provision through to curriculum etc.

Curriculum, including strengths, weaknesses; teaching and standards; progress since previous inspection;
subjects, year groups, phases including timetables

Specific areas of the school that should be focused on during the inspection and their timetable
implications

Behaviour and attitudes and personal development

Questions or queries that may have been raised through pre-inspection analysis

Part 2 — logistical and practicalities for the inspection
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" Reflective educational conversation (Pre-inspection) Part 1

Potential questions .....

 How is the curriculum/subject areas organised across and between year
groups?

* How are content choices made and measured to ensure appropriate
impact?

* How is the curriculum sequenced, reasons why do in this way, how
measuring impact of sequence and what is it showing leaders about the
school’s curriculum?

* Where are the strongest curriculum areas? Where are those curriculum
areas that need further development?

 *Also questions around personal development and behaviours and
attitudes
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" Reflective educational conversation (Pre-inspection) Part 1

Potential questions .....

* How do leaders know if pupils ‘learn the curriculum’?

 To what extent do leaders understand ‘curriculum as the
progression model’?

* What are the reasons for differences in subject effectiveness across
the school?

e How do leaders quality assure the curriculum? In what way is this
making a difference?

* How well do leaders model curriculum leadership?

* (Can leaders explain the focus, rational and impact of staff training
on the curriculum?
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Using the Deep Dive
process as the basis
for monitoring and
evaluating your
subject
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Curriculum Deep Dives
So, what is a curriculum deep dive?

 Gathering evidence on the curriculum intent, implementation and
impact over a sample of subjects, topics or aspects

* Evaluation of senior leaders’ intent for the curriculum overall and
how then it impacts this subject or area, and their understanding of
its implementation and impact

* What are the strengths and weaknesses in subjects?

e Evaluation of curriculum leadership; long and medium-term thinking
and planning, including the rationale for content choices and
sequencing
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Discussion _ _
with Discussion

with
curriculum
leader

Headteacher

Top Level
View

Discussion
with pupils
from lessons
- visited
Lesson visits
Do they know

more and
remember
more?

Work scrutiny

of lessons
visited
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Discussion
with teachers
of lessons
visited
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* Visits to a deliberately and explicitly connected sample of lessons

* Work scrutiny of books or other kinds of work produced by pupils
who are part of classes that have also been (or will also be) visited by
inspectors

* Discussion with teachers to understand how the curriculum informs
their choices about content and sequencing to support effective
learning

* Discussions with a group of pupils from the lessons visited.
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* Scope - coverage and challenge — why this?

* Sequencing —why now?
e Substantive knowledge — what do you want pupils to learn?
* Disciplinary knowledge — how the subject discipline builds new knowledge.

 Knowing more, remembering more — do pupils remember, long term,
crucial content needed for subsequent learning?

 Pedagogy — do teaching decisions achieve curricular intent?
* Assessment —is there timely feedback on component learning?

* Culture —is there a climate of high expectations where pupils’ love of
subject can flourish?

* Systems — department/subject processes and staff support

e Policy — what is the impact of school-wide policies on subject delivery?
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Ofsted

INSPECTOR
CURRICULUM

Primary History
aide-memoire
History education should build a deepening
knowledge of the past, a respect for its people

and an appredation of how historians make
sense of the past.

Contents %5

= It provides a high-level summary of
stage two training and wider
guidance.

=  The six focus areas provide a structure
to explain subject level outcomes as

=  School leaders may not be able and
should not be expected to articulate
their intent as it is outlined in this
aide-memoire or to provide documents
which neatly provide the evidence for
the focus areas.

Official -

For training only []
Tim Jenner HMI

History Subject Lead
Timothy.Jenner@ofsted.gov.uk

www.gov.uk/ofsted
www.twitter.com/ofstednews
www.youtube.com/ofstednews

Scope: Does the curriculum match the scope and ambi-

tion of the National Curriculum? (Q2b)

Areas of Study KS2:

The Roman Empire and its impact on Britain
Britain’s settiement by Anglo-Saxons and Scots
A local history study

An aspect or theme extending beyond 1066

study of at least one early civilisation
Ancient Greece

A non-European society

To develop 2 knowledge of;

A coherent narrative of British history to 1066

al and intemnational

history; short- and long-term timescales

The second-order concepts

\_

Significant events, people or places in their locality

Changes in Britain from the Stone Age to Iron Age
Viking and Anglo-Saxon struggle for control of England

An overview of the earfiest divilisations and a depth

mmmm&mmm
history; the connections between local, regional, nation-

Cultural, economic, military, political, religious and socal

Key substantive concepts €.g. empire, dass, peasant

world

('Reading and writing (Q6-7)
Are pupis exposed to 2 wide range of texts
which develop their knowledge of the past?

Do pupils develop their historical writing? Do
\Mmmmrte-nhaury-speoﬁ:war?

(Eaﬂy Years and KS1 (Q4-5)

How does this prepare them for future leaming?

Doswadmgbegnmbuldw‘s’m ﬁiﬁ&
of chronology and

mwmmawrmsamdwr

A

(‘Memory (Q7,9)
How have the school decided what content needs to @
be deeply embedded in long-term memory?

How secure is pupils’ knowledge of the core aspects of the curricu-
lum?

(c and sequencing (Q1,7) =)

Do pupils build knowledge in the categories below [‘é
through repeated encounters in different historical con- é 1@}
texts?

Ace these encounters carefully sequenced to ensure maximum readi-
ness to leam new content?

\4 7
Substantive knowledge (Q2)
(Topic knowledge (Q2a-b) O

How well does planning and teaching of individual topics
ensure pupils understand events and soGeties in depth?

How have the school selected content for emphasis/ to
be secured in long-term memory?

. J

((chronological knowledge (Q2%)  .0-0-0-0-p )
Do pupils secure a2 ‘mental timeline’ of
the past and coherent narratives across time?

How effectively does the department secure knowledge of key
chronological markers and of historical periods?
b J
Guhwnﬂveoomepts(qzd) o)

Does the school build pupils” schemata effectively for
important substantive concepts like empire, trade and tax
through topics?

as key of pupils’

Are concepts ur
readiness to learn new content?

7

Rigour/disciplinary knowledge (Q3)

N
ﬁwm knowledge \

Is disciplinary knowledge taught in specific substantive con-
texts through specific exampies (in topics)?

Is it taught as knowledge rather than as skils?

Do pupils, across the curriculum, build up increas-

ingly sophisticated schemata about how histori-

ans study the past?

Is the discipline handled in ways which are valid/true to histor-
ical practice?

(‘struggling pupils/ SEND (Q8)

Are any adaptations carefully planned to ensure
maximum access to the curiculum and readiness
for future learning?

L

J
@\
&

S d order

T2
Do pupils build up schemata over time about how [
historians operate using these concepts?

J

and evi P Cause
and consequence; Change and continuity; Similarity and
{mmm /

2. Pedagogy | |

msmmmmm
chosen in lessons (fitness for GB

Do activities support the curriculum intent? Is the his-
torical knowledge foregrounded?

How do teachers ensure that key content is
remembered long term?

Do teachers check what pupils know? Are activities

@) [ 3. Assessment |

The carefully selected what (including substantive B‘El
and disciplinary knowledge) is the progression mod- <
el - is this what assessment checks for? B‘B
Is formative assessment timely and well fo-

cused? Does it inform curriculum design and adaptation?

©@u-12) | 4. Culture |
/Dotem«'shavehlﬂacmﬂmdman @

pupils can learn in history?
Does the department foster a love of the sub-
ject and an understanding of its value?

Is a high value placed on pupils leaming about the past
and the disciplinary traditions of history?

How does the value and profile of the subject whole-
\sdioolcmvparetowiersub)ects?
(Q13-16)

s 5. Systems I
What strengths and weaknesses have you
identified through the deep dive? Can the school
geaﬁy;eohnadquaifymmdm
issues?

What mechanisms are there for curriculum construction
and renewal?

Hunwelarestaffsmtedndevelow:gmuownab-

THE CHURCH
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ject and subject-specific ped: g
\Uesb)ealedando\vseeneﬁeaivay? /
@71 6. Policy |
How is history influenced by senior leaders and &3
those in governance? )

How do school-wide policies impact history?
Do any whole-school policies, such as assessment mod-
els.sppt;rtwenauehgh-quaﬁyhstuy-spedxs
sessment?

Is sufficient time allocated for teaching? Are adequate
k resources available? /

DIOCESE OF NEWCASTLE




THE CHURCH THE CHURCH

OF ENGLAND OF ENGLAND
DIOCESE OF DURHAM Disciplinary knowledge DIOCESE OF NEWCASTLE
in history Potentially stronger practice Potentially weaker practice
General practice — teaching of dis- Pupils study specific examples of how historians have studied and analysed the past, and of how omamhmsmuulmmwmmmww
ciplinary knowledge in history (Q3) they have constructed and presented accounts of the past. about how make sense of the past.
mmq:ms,mm about how historians study the past. E.g. over time pupils mmmmmnmmmmmw might be
build an inc gly secure and i schema about “how historians use evidence’. lacking i) knowledge of the topic or ii) knowledge of the discipline which would allow them to
A ° Pupils are taught about the range of second-order concepts below. come to valid and reasonable judgments about the past. "
The discipline is pupils build because of the approach to
w Tmm“u:mwmmmdmmmwm mm&gm“ misconceptions

mmﬁgqmwmwwmmwwwmmw mmsmhwmes.mmmum

Presentism or morality tales shape content or approaches to teaching content

Cause and consequence (Q3a) Pupils build knowledge over several lessons to allow them to make vaiid judgments about complex  Pupils asked to make causation judgments without sufficient knowledge of the topic

How historians make judgments about why an Questions where it is unclear what is being caused e.g. ‘why was life hard for medieval peas-

event occurred, or the consequences of an MbmmmmmmfmmdamawoadMGwaﬁminspeoﬁcmmmfwghsp& ants?’

event cific examples e.g. how did historian X analyse the causes of WW1? Questions which conf son with 1 motivation e.g. ‘why did et ho o
Across the curriculum, pupils build up increasingly isticated schemata reg: g how Thomas Becket?'
analyse causation

Change and continuity (Q3a) Pupils build knowledge over several lessons to allow them to make valid judgments about change Questions which do not focus dearly on change and continuity e.g. "Why did the power of
over time kings decline between 1000 and 17007’ (focuses on causation)

How historians make judgments about the ex- 2 i ) - X

tent, nature or pace of change across time Focus is dearly on the pace, nature or extent of change Focus is on identifying changes, rather than analysing the degree, extent or pace of change
Across the curriculum, pupils build up increasingly isticated schemata regarding how histori F jism allowed in pupll judgments e.g. ‘when was life best for medieval peasants?”
analyse change

Similarity and difference (Q3a) Focuses on similarity and difference or within individuals, groups or societies within the Similarity and difference is confused with change and continuity (by comparing across time
same time period periods)

How historians make judgments about the ex-
tent of similarity and difference within or be- Pupils build knowledge over several lessons to allow them to make valid judgments about the extent
tween groups, places or sodieties in the same  Of type of similarity or difference

time period Across the curriculum, pupils build up increasingly sophisticated schemata regarding how hi
analyse similarity and difference
Historical significance (Q3a) Pupils learn about the criteria which historians and others use to ascribe significance to people or Significance is confused with importance or impact
How historians and others ascribe significance § Focus is on pupils judging significance t rather than ing about the criteria
to historical people or events (deem them wor- Aaqsugq:ﬁuhm,wpﬂsuidwi- ingly sophisticated schemata reg: g how hi Mmmmmmmm
thy of attention) e A peopsa . is given a moral dimension e.g. 'Why should we learn about topic X?” or ‘who de-
serves to be remembered?’
Sources and evidence (Q3b) Pupils learn about how sources are used to investigate the past in relation to speaific questionse.g  Pupils are taught generic source skills which are not specific to a context or question
How historians use sources to make daims do the Peston telvs the role of i the 15th century?* Teaching focuses on bias or reliability of sources, rather than on how historians use them to
about the past Pupils learn about spedific sources and collections of sources which historians use to investigate par-  construct claims about the past

ticular issues and periods
Across the curriculum, pupils build up increasingly sophisticated schemata regarding how historians
use evidence

Teaching focuses on using approaches to sources taken from GCSE exams

Historical interpretations (Q3b) Pupils develop knowledge of how particular historians have interpreted the past and learn about rea- Tead-\gfoossmnﬂsmawwmmwms
How and why historical interpretations are - | R P P are equated with “viewpoints’ or pupils are taught that history has 'no right an-
ferent wbngmwmmmMIa&mmdmlmm swers’

Interpretations are given a moral dimension e.g. ‘was John a good or bad king?’
Across the curriculum, pupdsb\idwmcfeasmw isticated schemata reg: g how and why = 3 =
historians " the past Pupils are asked to judge the accuracy of interpretations

P
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The curriculum
School Inspection Handbook September 2023

A school’s curriculum sets out the aims of a
programme of education. It also sets out the structure
for those aims to be implemented, including the
knowledge and skills to be gained at each stage. It
enables the school to evaluate pupils’ knowledge and
skills against those expectations.




THE CHURCH THE CHURCH
OF ENGLAND

OF ENGLAND
DIOCESE OF DURHAM

DIOCESE OF NEWCASTLE

Inspectors will also bear in mind that developing and embedding an
effective curriculum takes time, and that leaders may only be part-way
through the process of adopting or redeveloping a curriculum. If leaders
have an accurate, evaluative understanding of current curriculum
practice in their school and have identified appropriate next steps
(taking into account any impact of COVID-19) to improve curriculum
quality and develop curriculum expertise across the school, inspectors
will evaluate ‘intent’ favourably when reaching the holistic quality of
education judgement. They will recognise that the criteria for a
judgement of good are the best fit.
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Quality of Education

Intent

Key words are: (taken from the handbook)

- Pupils’ knowledge and skills

- End points

- Components and sequencing

Progression

Sequencing

Local context and typical gaps in knowledge
Breadth — national curriculum and EYFS

All pupils — disadvantaged and pupils with SEND
Rigour of subject-specific planning
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Curriculum Intent

Intent is about much more than ‘vision’ and ‘ambition’. It is about what leaders have
actually done to enable that vision to be realised (in other words everything up to
the point of delivery).

Intent includes the planned knowledge for future learning in each subject, in other
words ‘how the curriculum ensures pupils are ‘ready’ for their next stage of learning.’
For a curriculum to be effective, it must enable pupils to develop knowledge.

Intent is very much about coverage, design, appropriateness, sequence,
progression — it is the granular detail of what going to teach pupils and why
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e Things to think about:

- School overall intent for the curriculum — needs to be as clear and
focused as each subject area, leaders and all staff need to be certain
In their understanding of what the intention is as a whole school for
the curriculum — about providing the granular detall

- Can use school plans to consider scope and coherence in the overall
and then subject curriculum

- When looking at plans with subject leaders it's about asking the
question ‘Why here”? Why now?”’

- Work scrutiny should evidence intent through indicating coverage,
appropriate sequence of learning, progression in learning

- Whole curriculum is built upon the EYFS — therefore need to be
secure in knowledge and understanding of EYFS
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o hdational curriculum Know the National Curticatuiii™

for your subject inside out...

, 2 De cisioug =
D‘\—;n

T faaammtaties

Sub]“‘ conlﬂl‘l!

DT — Cooking and nutrition KS2
Seasonality

Key Stage 1 and practical activities, pupils should be | et % Jenties anc ngy SOMponents,
variety of creative 97 L and skills needed to engage in inciudind properties and o h s
.5 TIvougl 8 owiedge, underse o ing. They should work in a range i funct ording 1o
taugh of desig the home and school, gardens and

%dem‘wowymimswgmmmmm

e 5 ,pwu,y.oudbelsuglﬂb:
When designind

‘pesign functional, appeali orth ang

Art — Sculpture in KS1 / artists,
craft makers and designers

Geography — Identify
characteristics of the four
countries of UK KS1

Look at purpose of study and
aims




THE CHURCH THE CHURCH
OF ENGLAND - OF ENGLAND

~=pational Curriculum

L .

Ovperest Know the National

Design and technology Cu rr|CUIum for your

programmes of study: key stage 3 Cooking and nutrition g 3t ‘i

National curriculum in England A PR Of oir work with 1008, pupds Shocdd De tugh Row [0 COck a0 apply e Su bj eCt I ns ' de 0 ut e
prncigies of nuirion and heaithy eating. Instiling a love of cooking In pupds will also open

Purpass of ety 8 000r 10 0ne Of I greal eapréssions of human crealnity. Lasenng how 1o Cook & &

f::,: v A bt v o i s e crucial e skdl that enables pupils 1o feed themseives and ofhers atiordabiy and well, now

8 Wy of P PR R e B WRasy ey wanty A wenan Ty and in Bler e

st s el gl sl v vhge w D Db bad 0 ST e
PORRCA NP WG COMDUING A W DR e N 10 M A DAOWTY'G
D I e T L ke Ee it T s T Mam‘ubcwmuy

o el Ry wd By T Seeha b U mlwdaleo, A ) .

e oS e e e e it Look at purpose of

Alva *  understand and apply the princples of nutrition and health d d .
R e v e @ . — - l l I
' ARnD e DMt .-:':.w: PRI e wuv»p:v.:v-.u. *  COOK a repenore of predomnanty savoury dshes so that Py e able w0 feed St u y a n a I S

D i e ] ' snbves and othe UWWBM\EWM

A N A WA o ARG AR Dy W R D T B

o SRords e """"""'"'"‘:""'::" * become competert in a range of cooking Sechnques [for exampie. selecting and
S e s el el B s va——-e Ll -
o e At e e Sstin ol it Gt e e prepanng ingredents. using ulersds and acyical aqupment, applyng heat in different

wWays, using awareness of tasie Sexture and smeadl to decide how 1o season dishes and
cOmBing ingradenis. adaping Snd usng her own reopes)

*  understand the source, sassonaity and chaactenstics of & broad range of ingredents.
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Composite and component

Component Composite

The building blocks which have been

Identified as most useful for The complex

subsequent learning B/  knowledge/skill/perfor

-

mance the component
will combine to achieve
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Composite

Composite : -
Multiply three-digit by

Composite

Learning to paint two-digit numbers
effectively with colour

4 ) 4 1 4 1

Understand basics
of colour theory

Awareness of
— effects of different — —
paints
\ J \ J \ J

4 ) 4 1 4 1

Understanding of
— different paint — —
effects

Be able to
understand and
use a range of

resources
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Laying the foundations in EYFS

e Establish intent for the curriculum in Early Years

* |Importance of the development of children’s spoken language

* Focus on vocabulary — what vocabulary are they teaching for plants
for example

 Understanding of all areas of learning and how they prepare
children for your subject curriculum in Year 1 and later

* Visit to EYFS to see interactions between adults and children /
learning in the provision

Do this with the EYFS leader — what is the learning doing here —
why this / why now?

 Understanding of the revised EYFS Framework
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Do you have a clear understanding of the curriculum
in your feeder school?

How does Key Stage 3 prepare pupils for the next
stage in their education?

How do you adapt your curriculum for pupils new to
the school?
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Quality of Education

Implementation
This is where delivery, pedagogy and assessment sit within the QE judgement.

How the curriculum is developed or adapted

Presenting information clearly — key learning / opportunities for discussion
Checking understanding - misconceptions

Long term memory — know more and remember more

Sequencing - build on previous learning

Use of assessments — check understanding / inform teaching

Expert knowledge — supported to address gas in their knowledge
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- Consider statement ‘right at a given point in time’

- This is where consider wider aspects including leadership and
workload issues. Are leaders ensuring that the intent is implemented
in such a way as to make it effective and sustainable?

- High profile of reading in this section of descriptors. This is because
research shows that reading is the foundation stone of knowledge
and so of the curriculum

- How those pupils with SEND are enabled to fully access each subject
area within the curriculum, this is not solely about ‘general’ methods
of support but about the personalisation in place for pupils with SEND
to access history, geography etc.. This is potentially different for each
subject
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Implementation
Discussions with class teachers:

* Potentially group around same subject area — explore choices of content,
sequence, pedagogical choices

* Ideally involve all staff who have been part of ‘deep dive’ i.e. seenin
classrooms or looked at their books etc.

 Explore how class teachers are helped to improve subject knowledge
alongside pedagogical choices

 How building up components to get to composite i.e. end product/end
point e.g. what is this content part of? How do you expect this specific
part of Year 7 content to create readiness for Year 8? Which Year 8
content is it relevant to?
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Quality of Education

Impact

- How pupils are progressing through the curriculum
- Knowledge and cultural capital to succeed in life

- Work of high quality

- Disadvantaged pupils and pupils with SEND

- Progress in knowing, progressing and doing more

- Achieve well in national tests and examinations

- Readiness for next stage

- READING, READING, READING!
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Impact
Impact is shown in what pupils know and can do as a result of the design and delivery of the
curriculum.

« A well considered, well-taught curriculum will lead to good outcomes because those outcomes
will reflect what pupils have learned

 Disadvantaged pupils and pupils with SEND acquire the knowledge and cultural capital they
need to succeed in life

 National assessment are useful indicators of pupils’ outcomes BUT they only represent a
sample of what pupils have learned. Balance outcomes with first-hand assessment of pupils’
work

 Alllearning builds to an end point. Learners are being prepared for their next stage in their
education, training or employment at each stage of their learning.

 If pupils are not able to read to an age-appropriate level and fluency, they will be incapable of
accessing the rest of the curriculum, and they will rapidly fall behind their peers.
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Things to think about:

- Work scrutiny evidences the impact of the curriculum on pupils’
learning

- It Indicates whether pupils are learning and remembering long term
what intend pupils to learn and remember

- Long term memory change is what is being looked for in impact
- Discussion with pupils evidences impact on knowledge retention
- Knowing more and remembering more

- Ofsted will not ask for or accept internal data HOWEVER
subject leaders should be using assessments and outcome
data to inform their work
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Curriculum Leaders
Potential areas to think about for discussion or exploration:

. Plans/schemes used/organisation of subject area and why

. II-Iow prior content taught in previous lessons, topics or year groups prepares pupils for subsequent
earning

Sequence of learning —look at how organised - from beginning to end of school age group
. Content choices and appropriateness — how reached and how reviewed

. How staff use assessment to support their work and teaching

. Pedagogical choices and why

. Stﬂnd?rds pupils achieve and whether pupils know more and are able to do more as a result of being in
schoo

. End points for each subject area in relation to pupils’ needs and what wish to achieve
. Professional development opportunities for each subject for self and staff

. How matching up at delivery point i.e. lessons and how as curriculum leaders know this as well as SLT
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Strategic Leadership

School leadership needs to be a broad concept that is separated from
person, role and a discrete set of individual behaviours.

It needs to be embedded in the school community as a whole.

Such a broadening of the concept of leadership suggests shared
responsibility for a shared purpose of community.

Leadership is about learning together.
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Enabling others to act

Kouzes and Posner define ‘enabling others to act’ as: 1
Leaders fostering collaboration and building spirited teams. They
actively involve others. Leaders understanding that mutual

respect is what sustains extraordinary efforts; they strive to create
an atmosphere of trust and human dignity. They strengthen

others, making each person feel capable and powerful.
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Good leaders foster good leadership at ot
Leadership at other levels produces a steac
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ner levels.
y stream of

future leaders for the system asa w
Fullan: 2001

Leadership lies within the school not just w

nole.

ith the head
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Developing the team

Who is in your team?
Do you know their individual skills?
Do you know their areas for development?
What team role do they play?
Do you recognise spheres of influence within the team?

Do you recognise your own behaviours in relation to individuals within the team?
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Enabling others to act is the behaviour of a confident leader.
Leaders who understand the strengths of their team and their
potential for more responsibility feel confident in enabling others
to take control and the initiative.

Enabling is a leadership behaviour while controlling and directing
is @ management behaviour.

Be clear about responsibilities:

Setting clear roles for each person, as well as the tasks they’re
expected to do, aids in helping future leaders set those exact same
roles.
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How do you use your subject improvement plan?

The strategy document

S.W.O.T. (Where are we now?)

Our vision (Where do we want to go?)

Our priorities for improvement (How are we going to get
there?)

SMART targets for each priority (How will we know when
we have arrived?)

Termly milestones (Are we nearly there yet?)

Monitoring arrangements (Are we happy with the progress
we are making?)
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Subjectreports

Subject report series: music
21 September 2023  Research and analysis

Subjectreport series: PE
20 September 2023  Research and analysis

Subject report series: geography
19 September 2023  Research and analysis

Subject report series: history
13 July 2023  Research and analysis

Subject report series: maths
13 July 2023  Research and analysis

Subject report series: science
2 February 2023  Research and analysis

Research reviews

Our research reviews will collate currently available research evidence. We
will consider what the evidence tells us about a high-quality education in each
subject.

Research review series: art and design
22 February 2023  Research and analysis

Research review series: English
15July 2022  Research and analysis

Research review series: computing
16 May 2022  Research and analysis

Research review series: PE
18 March 2022  Research and analysis

Research review series: history
14 July 2021  Research and analysis

Research review series: music
12 July 2021  Research and analysis
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Research review series: geography
17 June 2021  Research and analysis

Research review series: languages
7 June 2021  Research and analysis

Research review series: mathematics
25 May 2021  Research and analysis

Research review series: religious education
12 May 2021  Research and analysis

Research review series: science
29 April2021  Research and analysis
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Subject Association Directory

The CfSA Directory — The Council for Subject Associations
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directory covering subjects
taught in schools; it tells you

and practical skdls in the solution of ‘real-
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RE is port of the basic curriculum, meaning it is a legal requirement for all schools, including Academies, community

about all the different subject

valued
including communication, teamwork, nsalmn«. analytical skllls and problem solving.

associations whose purpose
is to help you in the
classroom.

Subject
Association

DESIGN &

TECHNOLOGY ~ TheDestonandTechnology

ASSOCIATION

Established in 1989
www.data.org.uk

Design & technology is the future.

il 01789 470007
info@data.org.uk
2 @DTassoc

£ @DandTAssociation

education from primary through
to A Level and beyond.

Membership includes*

i

* Curriculum Toolkit for all

ABojouyd3] g ubisaq

schools and schools of a religious character, to teach RE to all of their pupils, though parents do have a right of
withdrawal. RE is not part of the National Curriculum, and is locally determined, meaning that it s a diverse and

creative subject studied in different ways across the country.

@ NATRE

Religious Educal

Established in 1985
www.natre.org.uk

National Association of
Teachers of RE (NATRE)

0121458 3313
[ admin@natre.org.uk
[ @NATREupdate

11 @NATREUpdate

teachers of RE, NQT and teachers
in training, all the woy from EYFS

Membership includes

° y NATRE is run for teachers by 1o Key Stage 4
Simple os that, That's whyit kg Gftacyo new members teachers. It is @ community of RE
needs to be prized, promoted and * Glossy magazines for practitioners and teachers who
protected. Put right ot the top of + Effecto angioge Schooks with primary and secondary provide practical ond easy to use Looking after you! =

Practical help for teaching
subjects in your school

31 Subject Associations and other support
organisations with over 1000 years of serving

the education agenda, attracting
the brightest young minds.

Asthe wellspring of innovation, the
health of the UK economy depends
on design & technology. So, it's time
forteachers, policymakers, and
influencers to recognise how much
design & technology matters. And

industry via our Blueprint 1000
initiative. Toke part in inspiring
industry-bosed projects

+ Glossy magazines for primary
and secondary teachers

+ Classroom posters to encourage
option choices and career paths

teachers - including
‘Designing’ magazine
celebrating excellence in
design - hard copies and
online versions

+ Digital D&T Practice
launching in 2022
alongside the current pdf's

advice and solutions to help you
teach. We have @ network of local
groups, and regional support
Every month we equip heods

of department, teachers and
senior leaders with information
about policies, provide relevant
and researched information

+ Quality assured RE resources,
training and support delivered
to you; for teachers by teachers

+ Instant RE resources, ready
to use activities and practical
curriculum books each term

+ Online community

+ Termly REtoday magazine
* Free access to the online
‘REtoday Library’ site

* Free RE in Action book
+ Assessment guidance
+ Daily access to professional

Bactonk * Closwnon tyaching recurees; and hard copies obout developments in teaching + Over 300 local teacher groups advce ondeprort

The Design & Technology odvice & guidance for teachers o Aides aad oot requirements ond give accessto + Advocacy and lobbying onyour  * Monthly e-newsletter and
Association is here to make sure * Videos to promote and help raen DAT cuvicukin ond quality assured resources ond ideos. behalf... come and get involved a downloadable practical
this happens. To focus minds, deliver the subject effectively Hriestiniican NATRE olso provides a focal Boit. And much more. classroom activity
challenge perceptions and raise + Online community for + DAY Selfdrest for the concerns of RE professionals + Termly curriculum book full
thahac To Qe e ganeratices networking DT Self seviaw ond a representative voice ot of practical lesson ideas
Iredupchon esnengneetns . rcocrandiobignoforre " Potona e i eepou e - Onlna wocing and
andtechnology. To provide advice, Sblet ok aeokor ool + Design and Technology on the pulse of what is happening laiocra teaosrcai wWhich
support and training for teachers, Mark of Excellence in education so that our members Range of packages to suit you e Toulenyupdatd
helping them make the subject as e eoD, are always up to date. and yoor schesl Sl
oo Freemd dncovend St g ey - W, oon

a5 possible to young people from and up to £270 p.a.* for our

all backgrounds and walks of ife Recommended Best value Fesoles for membery most robs . EcT NEW2RE'

Because understanding how things
are made and work is fundamental

+ Primary school + Projects on o
Page - £139

+ Monthly E-newsletter
* Access to member only

We support head teachers,
governors, senior leaders,

* Unlimited logins for all
‘School’ memberships

to new ideas and creative thinking, + Secondary Dep on D&TIV. 5
teachers, headteachers, governors, leader. Andth . - rathucad to £156 s o FREE welcome webinar.
academics, students and governments. theworld around us. However, two-Year school, subject to change from 2022 Offers L%] L%,

www.subjectassociations.org.uk

Who do we support?

We support head teachers, D&T
subject leaders and teachers
atall levels and phases of

subjectassociations.org.uk

Individual, ECT, and basic for
primary and secondary schools

is available should they suit your
needs better

*prices and packages are subject
to change

Want to know more?

Click here to visit
the website

Useful organisations / websites
RE Todoy - www.retoday.org.uk

Religious Education Council - www.religiouseducationcouncil.org.uk
REOnline - www.reonline.org.uk
RE Quality Mark - www.reqm.org

subjectassociations.org.uk

Want to know more?

Click here to visit
the website
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What is it like to be a pupil at your
school studying your subject on a
daily basis?




